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Abstract 

Language learning strategies are among the main factors that help 

determining how – and how well – the students learn a second or foreign 

language. This study investigates the most frequent language learning 

strategies applied by students categorized as good learners that help them 

learn English effectively and to identify the influence of language learning 

strategies to their achievement in learning English. This research used a 

qualitative research methodology in order to document the details of 

information on how people react and interact in a certain situation. This 

research was conducted on three students of eight grade in the SMP Plus Al 

Haromain Bojonegoro categorized as good learners of English. The data for 

this research were taken from in depth interviews, observation, filling up 

questionnaires, and document analysis. The result of this study shows that 

1) student 1 used cognitive strategies and memory strategies in learning 

English. These learning strategies employed the student gained best mark in 

each English test. 2) student 2 also used cognitive strategies and affective 

strategies. By using those learning strategies student 2 could improve 

speaking skill and get good score in English exam, 3) student 3 used 

memory, affective and metacognitive. Learning strategies that student 3 

used was very useful in improving English speaking skill and geting good 

score in English exam. Language learning strategies of those students are 

very useful and helpful in learning English as a foreign language. Learning 

strategies are believed to be responsible for successful language acquisition 

and a significant determinant of ultimate success in language learning. 

Keywords: Language Learning Strategies, Good Learner, 

English as Foreign Language. 

Abstrak 

strategi pembelajaran bahasa adalah salah satu faktor utama yang membantu 

menentukan bagaimana - dan seberapa baik - siswa belajar bahasa kedua 

atau asing. Penelitian ini menginvestigasi strategi belajar bahasa yang 

paling sering diterapkan oleh siswa dikategorikan sebagai pembelajar yang 

baik yang membantu mereka belajar bahasa Inggris secara efektif dan untuk 

mengidentifikasi pengaruh strategi pembelajaran bahasa untuk prestasi 

mereka dalam belajar bahasa Inggris. Penelitian ini menggunakan 

metodologi penelitian kualitatif untuk mendeskripsikann rincian informasi 

tentang bagaimana orang bereaksi dan berinteraksi dalam situasi tertentu. 
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Penelitian ini dilakukan pada tiga siswa dari kelas delapan SMP Plus Al 

Haromain Bojonegoro yang dikategorikan sebagai pelajar bahasa Inggris 

yang baik. Data untuk penelitian ini diambil dari wawancara, observasi, 

kuesioner, dan analisis dokumen. Hasil penelitian ini menunjukkan bahwa 

1) siswa 1 menggunakan strategi kognitif dan strategi memori dalam belajar 

bahasa Inggris. strategi pembelajaran ini digunakan siswa memperoleh 

tanda terbaik di setiap tes Bahasa Inggris. 2) siswa 2 juga menggunakan 

strategi kognitif dan strategi afektif. Dengan menggunakan strategi-strategi 

belajar siswa 2 dapat meningkatkan keterampilan berbicara dan 

mendapatkan skor yang baik di ujian bahasa Inggris, 3) siswa 3 digunakan 

memori, afektif dan metakognitif. strategi belajar siswa 3 digunakan sangat 

bermanfaat dalam meningkatkan bahasa Inggris keterampilan berbicara dan 

geting skor yang baik dalam ujian bahasa Inggris. strategi pembelajaran 

bahasa para pelajar sangat berguna dan membantu dalam belajar bahasa 

Inggris sebagai bahasa asing. Strategi belajar diyakini bertanggung jawab 

untuk akuisisi bahasa yang sukses dan penentu signifikan keberhasilan 

utama dalam belajar bahasa. 

Kata Kunci: Strategi Belajar Bahasa, Pembelajar yang Baik , 

Bahasa Inggris sebagai Bahasa Asing 

 

 

 

INTRODUCTION  

Language learning strategies are very 

important in learning language since it can 

help students to be more active and self 

directed (Oxford, 1990: 10). The self 

direction is necessary for learners for 

developing communicative competence, 

since teachers are not always able to help 

them to use the language outside the 

classroom. Besides developing the 

communicative competence of the 

students, teachers who train students to use 

language learning strategies can help them 

become better language learners. Helping 

students understand good language 

learning strategies and training them to 

develop and use such good language 

learning strategies can be considered to be 

the appreciated characteristics of a good 

language teacher (Lessard Clouston 1997: 

3). 

     However, in practice, not all 

language learners – in this case, EFL 

learners - recognize and use good language 

learning strategies. It can be seen that EFL 

learners in a class may range from the most 

successful EFL learners with most 

excellent scores to the unsuccessful ones. 

One of the reasons is that they generally 

use different strategies while learning 

English in and or outside classroom. 

Therefore, no wonder their achievements 
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in EFL learning are different as well. It is 

assumed that those who are successful use 

good language learning strategies while 

those who are unsuccessful may not use 

them (Brown, 2001; Chamot & Kupper, 

1989 in Tercanlioglu, 2004; and 

Gregersen, et al., 2001). 

     Consequently, good EFL learning 

strategies should be recognized and used 

by EFL learners. By recognizing as well as 

using good EFL learning strategies, EFL 

learners may gain success in EFL learning. 

It is in accordance with Brown (2001) who 

states that one of the factors contributing to 

the success of foreign language learning is 

“the role of the learner in the process” (p. 

59) that is recognizing and using good 

language learning strategies. Those who 

play their role well by using good learning 

strategies may gain success while those 

who do not use them may gain less success. 

     Furthermore, besides by the learners, 

good EFL learning strategies should be 

recognized by EFL teachers because 

teachers can help students to use strategies 

more effectively. If EFL teachers recognize 

the good EFL learning strategies, teachers 

can introduce them to their students and 

even teach them (Oxford, 1990 & Brown, 

2001). Thus, learners can be encouraged to 

be autonomous learners because keys to 

greater autonomy and more meaningful 

learning are learning strategies (Oxford, 

1990). Besides introducing and teaching 

the strategies, teachers can also create 

situation in classroom in which learners 

can do the good language learning 

strategies; or, teachers can give tasks to 

students so the students do the good 

language learning strategies outside 

classroom. This will widen possibility of 

language learning success to occur. 

     Brown (2001: 210) defined 

strategies as specific method of 

approaching a problem or task, modes of 

operation for achieving a particular end, or 

planned designs for controlling and 

manipulating certain information”. 

Meanwhile, strategies with regard to 

learning according to Oxford (1990: 1) are 

specific actions done by learners to make 

learning easier, faster, more enjoyable, 

more self-directed, more effective and 

more transferable to new situations. 

Richard and Platt (1992: 209) in 

Hismanoglu (2000) similarly stated that 

learning strategies are intentional behavior 

and thoughts used by learners during 

learning so as to better help them 

understand, learn, or remember new 

information. Other definition is put 

forward by Wenden and Rubin (1987 cited 
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in Hismanoglu 2000). They stated that 

learning strategies are any set of 

operations, steps, plans, routines used by 

learners to facilitate the obtaining, storage, 

retrieval, and use of information. 

     In relation with learning a second 

language, language learning strategies 

according to Cohen (1998: 4) is learning 

processes which are consciously selected 

by learners and which may result in action 

taken to enhance the learning or use of a 

second or foreign language, through the 

storage, retention, recall, and application of 

information about that language. 

     In line with this, Oxford (1992) 

defined LLS as specific actions, behaviors, 

steps, or techniques that students (often 

intentionally) use to improve their progress 

in developing L2 skills. These strategies 

can facilitate the internalization, storage, 

retrieval, or use of the new language. 

Nunan (1995: 168) as cited by Lessard-

Cluston (1997), in accordance with this, 

stated that learning strategy is mental 

processes which learners employ to use and 

learn the target language. 

It can therefore be said that strategies 

with regards to learning refer to all efforts 

done by learners to help themselves gain 

the best result in their learning. Meanwhile, 

language learning strategies refer to all 

efforts of language learners that help them 

find the best way to learn a language 

especially a second or foreign language. 

     Brown (2001) also mentions 

fourteen good language learners’ strategies 

that are based on collective observations of 

teachers and learners. He argues that the 

fourteen strategies are not all used by all 

successful language learners. It means that 

other successful language learners may 

exhibit some of them and or some others 

that are not mentioned and revealed. So, 

there is still a wide chance to figure out 

other good language learning strategies. 

     This study is restricted on the issue 

of language learning strategies that the 

students apply in learning English. This 

study further investigates the most frequent 

language learning strategies applied by 

students categorized as good learners that 

help them learn English effectively and to 

identify the influence language learning 

strategies to their achievement in learning 

English. 

     Since the purpose of this study is to 

find good language learners’ language 

learning strategies, the study is carried out 

in three students categorized as good 

language learner in English to be 

respondents. Considering the importance 

of recognizing good language learning 
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strategies for successful language learning, 

it is necessary to do a study which concerns 

with learning strategies used by successful 

EFL learners that are those who gain the 

best achievement in their own class. 

     This research has some purposes to 

discover specific EFL learning strategies 

used by students categorized as good 

language learners in learning English and 

to identify the influence of language 

learning strategies to their achievement in 

learning English. 

Before conducting a research, a 

researcher needs to consider what, whom, 

where, and when to observe (Merriam, 

1988: 60). In other words, the respondent is 

in field research involves the selection of 

events, people, site and time. It is chosen 

because it suitably answers qualitative 

problems, such as discovering what occurs, 

the implication of what occurs, and the 

relationship linking occurrences 

(Honigmann, 1982: 84, cited in Merriam, 

1988: 61). 

Research site in this study took place in 

SMP Plus Al Haromain Bojonegoro in the 

first half of the second semester of the 

2014/2015 academic year from February to 

May 2015. This school is chosen because it 

has excellent students with high 

achievement in many subjects including 

English. The researcher considered that the 

school is potential to be studied. Besides, 

the researcher obtains quite wide access 

into this school compared to other schools. 

     Meanwhile, the students in this 

research are successful EFL learners who 

are chosen because of their achievement in 

English in their own class at the school. 

There are three students of eight grade 

(VIII) who have excellent achievement in 

English according to the teacher 

information. Three successful EFL learners 

are assigned to be respondents. 

The design of this research was a 

qualitative case study in nature, since it 

dealt with a small-scale case; interpretation 

as its main method; and put emphasis on 

the development process in which events 

and actions took place (Maxwell, 1996: 

71). Thus, this study used qualitative case 

study research method in collecting and 

analyzing data. 

Since this research investigated deeply 

the issue of language learning strategies 

used by successful efl learners, the 

researcher used a qualitative case study 

research methodology in order to 

document the detail of information of how 

people react and interact in certain 

situation. This is in line with the 

characteristic of case study: examining a 
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specific phenomenon. The specific 

phenomenon can be a teaching program, an 

event, a person, a process, an institution or 

a social group (Merriam, 1988). 

A case study aims to uncover the 

interaction of essential factors that 

characterize the phenomenon under 

investigation. Becker (1968, cited in 

Merriam: 1988) defines the purpose of case 

study as to arrive at a comprehensive 

understanding of the groups under study. In 

addition, Stake (1988, in Nunan, 1992) 

views that the difference between case 

study with other research studies is that the 

focus of attention is the case, not the whole 

population of cases. 

Research data which will be collected in 

this study in the form of information about 

language learning strategies used by 

successful EFL learners. Data largely 

shape in these words will be extracted from 

the following three sources. 

1. Events 

Events are what happen in the setting 

observed. It is the process of learning 

English by three students categorized as 

good language learners in and outside 

English classroom. 

2. Respondents 

The respondents of this study were 

students selected through pointed out by 

the teacher of English who had known the 

students which had good learning in 

English. In this context, participants who 

qualified to participate in a 

phenomenological research are: 

a. Participants who have experiences 

relating to the phenomenon to be 

researched. 

b. Those who are verbally fluent and 

able to communicate their feelings, 

thoughts, and perceptions in relation 

to the researched phenomenon. 

c. Those who have the same language 

as the researcher, since this will 

obviate the possible lost of semantic 

nuances owing to the need to 

translate from one language to 

another. 

d. Participants who express willingness 

to be open to the researcher (Kruger, 

1998: 50). 

Therefore, the participants of this study 

met the above requirements. In addition, 

they were students’ categorized good 

learners. The total number of the 

participants is three participants.  

3. The document 

The documents were secondary data in 

the form of materials important in 

describing the historical background of the 

school and where the research was being 
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conducted. The documents included: the 

school handbook which described the 

historical background of the department, 

the curriculum and course list which 

provided information about the course 

contents and class schedule of the students 

involved in this research. 

The data for this research are collected 

using qualitative research method. 

Fraenkel & Wallen (1993) say that the 

collection of data in qualitative research is 

ongoing. The researcher is continually 

observing people, events, and occurrences, 

often supplementing his or her 

observations with in-depth interviews of 

selected participants and the examination 

of various documents and records relevant 

to the phenomenon of interest. 

In collecting the data, the researcher 

conducted four techniques: observation, 

questionnaire, interview, and document 

analysis. According to Fraenkel and 

Wallen (1993), the use of multiple sources 

of evidence in case study allows a 

researcher to gain valid data. Below is the 

explanation of the techniques used in 

collecting the data.  

1. Observation 

In this research, the researcher acted as 

a non-participant observer. The researcher 

sat at the back of the classroom, took notes 

on, and videotaped “what was said and 

done” (Van Lier, 1988) by the students. 

Having an observation in the teaching and 

learning process in the classroom is the 

way of fulfilling the information needed. 

Observation also allows the description of 

behavior as it occurs naturally. Class 

observation focused on the learning done 

by three students categorized as good 

learners in every step of learning activities. 

Three students of grade VIII of junior 

high school are observed by the researcher 

5 times to get the validity of the study. 

Observation covers the following: 

a. students strategies in learning English 

b. material used by three students in the 

learning process 

c. the methods that are used by the three 

students categorized as good language 

learners in learning English. 

The researcher notes down any actions 

taken by the students as well as identified 

the strategies involved throughout the 

activities using the checklist. This checklist 

was  adapted by the researcher based on 

Oxford’s SILL (1990). 

2. Questionnaire 

Questionnaire is one of research tools 

for collecting data. It provides a means of 

communications between respondent and 

researcher (Labaw, 1980). The kind of 
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questionnaire used in this research was that 

of open-ended one which allows the 

respondents to give a totally free answer 

and they were expected to choose the 

answer category which came closest to or 

best represented their feeling, beliefs, 

attitudes, opinions, behavior, or knowledge 

of a situation (Labaw, 1980: 131). 

The data in this study are collected 

through questionnaire adapted from 

Strategy Inventory for Language Learning 

(SILL) developed by Oxford (1990) to 

investigate students’ learning strategies in 

learning English. 

3. Interview 

Interview is the third technique applied 

in this study, but it functions as a secondary 

source of qualitative data needed to 

comprehend the phenomena under study. 

Merriam (1988: 72) states, “Interviewing is 

necessary when we cannot observe 

behavior, feeling, or how people interpret 

the world around them.” Moreover, 

Fraenkel and Wallen (1993: 385) state that 

the purpose of interviewing people is to 

find out what is in their mind, what they 

think and how they feel about something. 

In line with this, Silverman (2005) defines 

interview as an effort used to elicit 

respondents’ perceptions. 

In this research, the researcher adopted 

semi-structured interview in order to get 

more complicated information about the 

topic under study. By this kind of 

interview, it is assumed that individual 

participants define the world in unique 

ways, and the purpose is not to put things 

in someone else mind but rather to access 

the perspective of the person being 

interviewed (Patton, 1980, cited in 

Merriam, 1988: 73). 

4. Document Analysis 

Regarding the importance of document 

in a research, Merriam (1988: 120) 

explained that since the investigator is the 

primary instrument for gathering data, he 

or she relies on the skills and intuition to 

find and interpret data from documents. 

“Document is an umbrella term to refer to 

a wide range of written, visual, and 

physical material relevant to the study at 

hand” (Merriam, 1988: 112). Further, 

Merriam elaborates that the data found in 

documents can be used in the same manner 

as data from observations and interviews. It 

also, as Merriam adds, can furnish 

descriptive information, verifies emerging 

hypotheses, advances new categories and 

hypotheses, and offers historical 

understanding. By using documentary 
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materials, the researcher uses objective and 

unobtrusive instrument. 

Therefore, in order to complete the data 

for answering the research questions, the 

other instrument used in the collection of 

qualitative data was video recording of the 

activities. For each observation, the 

researcher recorded students’ activities 

when completing the given tasks. The 

researcher further examined the recording 

to support the findings of the observation. 

This document is necessary to complete the 

data obtained in the classroom. 

 

FINDINGS AND DISCUSSION 

Student 1 used cognitive strategies in 

learning strategies. Cognitive strategies are 

typically found to be the most popular 

strategies with language learners. Student 1 

used cognitive to say or do something over 

and over, to practice sounds as 

pronunciation and intonation, to use 

skimming to determine the main idea or 

scanning to find specific details of interest, 

to ride down the main idea or specific 

points, and to make a summary or abstract 

of a longer passage. The cognitive 

strategies include practicing to pronounce 

the English words, and practicing to use 

English words in different ways. This 

student also used memory strategies refer 

to strategies employed by learner in storing 

and retrieving information such as creating 

mental linkages, applying images and 

sounds, reviewing well and employing 

actions. Memory strategies help this 

student to cope with the difficulty of 

remembering abundant vocabulary in 

language. The strategies enable learners to 

store verbal material and then retrieve it 

when needed for communication. Good 

learning strategies of student 1 bring the 

influence of improving the skill of student 

in English lesson. Student 1 often gets best 

value in each daily test English. When the 

examination was held, she always gained 

best mark among of all the students in the 

class. The average score for the total 4 

semesters is 92. 

Student 2 also used cognitive strategies 

when he was learning English. These 

strategies are the most popular strategies 

with language learners. These strategies are 

for understanding and producing the 

language. Typically cognitive strategies 

are for understanding and producing the 

language. He always used cognitive 

strategies to practice, receive and send 

messages. When speaking class was held, 

this student used analyzing and reasoning 

by reasoning deductively, analyzing 

expression, analyzing contrastively, 
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translating and transferring the main idea. 

Practicing is among the most important 

cognitive strategies. This student also liked 

listening to the music when he studied 

English in his house. Listening to the music 

was one of the language learning strategies, 

that is affective strategies. Affective 

strategies refer to how learners can lower 

their anxieties; control their emotions and 

how they motivate their learning. He 

involved the music to make the good 

atmosphere. Progressive relaxation was 

one way to make his body more relax and 

comfort. Once he had deep breathing or 

meditation to refresh the brain. When he 

got difficult task, he did not forget to take 

risk wisely because if the problem face 

wisely, the problem will under control. He 

also wrote a language learning diary to 

remember the things or vocabulary. When 

he got confused or dizzy he was discussing 

learners’ feeling with someone else to 

share the problem and got the solution. 

Student 2 got the advantages of the learning 

strategies that he used during learning 

activities. Student 2 can improve speaking 

skill when the English lesson took place so 

that he is always believed by the school to 

represent in speech contest and he always 

achieved the champion and the score 

average for the total 4 semesters is 92. 

Student 3 used memory strategies. She 

had used memory or mnemonic strategies 

because it can be assistants of the learners. 

This student heavily relied on their 

memory strategies to remember a lot of 

information. Therefore, language learners 

should utilize this memory capacity in 

learning language.  Memory strategies 

refer to strategies employed by learner in 

creating mental linages, applying images 

and sound. Memory strategies help this 

student to cope with the difficulty of 

remembering abundant vocabulary in 

language. Then when learning English, the 

student had also experienced boredom 

while studying English, especially when 

learning grammar and tenses. High tension 

usually happened while working on the 

problems containing grammar tenses. 

When saturation or high tension enveloped 

him, he played the internet or listened to 

music so high tension can be released. 

Student 3 preferred to have affective 

strategies because affective strategies refer 

to emotions, attitudes, motivations, and 

values. Using affective strategies means 

controlling those things. This student also 

used metacognitive strategies in learning 

English. Metacognitive strategies are 

actions which go beyond purely cognitive 

devices, and which provide a way for 
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learners to coordinate their own learning 

process.  

This part discusses the researcher’s 

theoretical propositions grounded on the 

findings of the study accompanied by 

justifications from the points of view of 

curricular demands and theoretical 

insights. It is presented in unity. From the 

findings that researcher has found, it is 

obvious why learning strategy is important 

in learning. Particularly, in learning 

language, learning strategy is crucial for 

developing communicative competence 

(Oxford, 1990). 

From the description of the results in the 

previous section it can be theorized that 

learning strategies of the students are very 

useful and helpful in learning English as 

foreign language. Learning strategies are 

believed to be responsible for successful 

language acquisition and a significant 

determinant of ultimate success in 

language learning. Thus, in learning 

English as foreign language, good 

language learning strategies are important 

as well. They are important for learners. 

Learners need to know how to learn. 

Learning strategies are deliberate action 

taken by language learners to make 

learning more effective. 

The theory that appears in learning 

strategies of the students will be discussed 

in detail in the following discussion. 

The first is learners may become more 

self-reliant and better able to learn 

independently. Good EFL learning 

strategies should be recognized and used 

by EFL learners because by recognizing as 

well as using good EFL learning strategies, 

EFL learners may become more self-reliant 

and better able to learn independently. The 

learners may gain success in EFL learning 

accordingly. It is in accordance with 

Brown (2001) who states that one of the 

factors contributing to the success of 

foreign language learning is “the role of the 

learner in the process” that is recognizing 

and using good language learning 

strategies. Those who play their role well 

by using good learning strategies may gain 

success while those who do not use them 

may gain less success. When language 

learners have recognized the good 

language learning strategies, they can 

implement the strategies either in or 

outside classroom. All in all, those 

arguments emphasizing the urgency of 

learning strategies that learning strategies 

have to be recognized and, especially, used. 

Strategies with regard to learning 

according to Oxford (1990: 1) are specific 



 

 

Matin, Language Learning 

240 

 

actions done by learners to make learning 

easier, faster, more enjoyable, more self-

directed, more effective and more 

transferable to new situations. 

The second is that some language 

learners are more successful than others. 

Researcher has all observed that some 

students approach the language learning 

task in more successful than others in 

learning a second and foreign language. 

The learning strategy literature said that 

some of this success can be attributed to 

particular sets of cognitive and 

metacognitive behaviors which learners 

engage in. It is assumed that successful 

learners will differ to some extent in the 

particular sets of cognitive processes and 

behaviors which they use to enable them to 

be successful. For example, given the same 

learning environment, the same target 

language, the same native language, and 

the same language level, some learners will 

be more analytic in their approach to the 

learning task while others will be more 

intuitive. 

The third is that self-direction promotes 

learning both inside and outside the 

classroom. Students who use effective 

strategies are better able to work outside 

the classroom by themselves, once the 

teacher is not around to direct them or 

provide them with input. It can be said that 

it is essential for students to be able to 

control their learning process so that they 

can learn outside the classroom when they 

are on their own. If students are dependent 

on teachers to shape language to suit them 

and to provide them with proper input, they 

cannot begin to take charge of their own 

learning when the teacher is not there. 

The forth is that the students become the 

best judge of how to approach the learning 

task after training. Once students develop 

an ability to evaluate their own learning 

process, they become the best judge of how 

to approach the learning task. The fact is 

that teachers cannot follow the learning 

path of each of their students because much 

of it is not readily accessible to the teacher. 

Hence, teachers are of necessity limited in 

their efforts to track such cognitive paths. 

So, since teachers may find it difficult to 

determine how each student learns best, 

students must be taught to help themselves. 

     The fifth is that the students can make 

learning consciously. Consciousness rising 

is not incidental to learning. It can be said 

that making learning decisions conscious 

can lead both poorer and better to improve 

the obtaining, storing, retrieving and using 

of information, that is, can lead them to 

learn better. Not all learners do their best 
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by approaching the learning task through 

an intuitive, subconscious, natural process. 

For example, although cognates may be 

deliberately used in language texts, if they 

are not explained many students never see 

the relationship of these cognates to words 

in their own language. Once the student’s 

attention is drawn to the relationship, the 

same student may learn several hundred 

words in a very short time. Hence, some 

kinds of conscious intervention are 

assumed to be helpful in the process of 

learning. 

 

CONCLUSION 

In regard to the first research question 

concerning the most frequently used 

language learning strategies by the good 

language learners, it is revealed that the 

most frequently used language learning 

strategies by three language learners as 

follows. Student 1 used cognitive and 

memory strategies in learning English.  

Student 2 used cognitive and affective 

strategies in learning English. Student 3 

used memory, affective and metacognitive 

strategies in learning English.  

Concerning the second research 

question that is the influence of learning 

strategies in student’s achievement. It is 

found that the students get the best 

academic achievement. The achievement 

of three students can be seen from the mark 

of the English lesson in the report book that 

the mark is satisfying. Good learning 

strategies of student 1 bring the influence 

in improving the skill of English. Student 1 

often gets best value in each daily test 

English. Student 2 also gets the advantages 

of the learning strategies that he used 

during learning activities. He is believed by 

the school to represent in speech contest 

and he achieved the champion. Student 2 

can improve speaking skill and get good 

score in English exam. Student 3 also has 

different benefit of using learning 

strategies. Learning strategies that student 

3 used is very useful in improving English 

speaking skill. When there is a lesson 

English conversation practice especially, 

student is always active in asking and 

fluent in conveying their opinions to 

friends of the class. 

     It can be concluded that learning 

strategies of the students are very useful 

and helpful in learning English as foreign 

language. Language learning strategies 

also bring the students reach the good 

achievement in their academic lesson 

especially English as foreign language. 

Learning strategies are believed to be 

responsible for successful language 
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acquisition and a significant determinant of 

ultimate success in language learning. 

They are important for learners. 

 

REFERENCES 

Brown, H. D. (2001). Teaching by 

Principles; An Interactive Approach to 

Language Pedagogy. San Francisco 

University: New York. 

Fraenkel, J. R. & Wallen, N. E. (1993). 

How to Design and Evaluate Research 

In Education. Singapore: McGraw-Hill, 

Inc. 

Gregersen, et al. (2001). Can foreign 

language learning strategies turn into 

crutches?: A pilot study on the use of 

strategies by successful and 

unsuccessful language learners. 

Retrieved on January, 25, 2013 from 

http://www.scielo.cl/scielo.php?pid=S

0718-

09342001004900007&script=sci_artte

xt 

Hismanoglu, M (2000). 

http://iteslj.org//Aericles/Hismanoglu-

Strategies.html. The Internet TESL 

Journal, Vol VI, no 8, August 2000. 

Krueger, R. A. 1998. Analyzing and 

Reporting Focus Group Results. 

California. Sage Publications, Inc. 

Labaw, P. J. (1980). Advanced 

Questionnaire Design. USA: 

Cambridge. 

Lessard, C. M. (1997). Language Learning 

Strategies: An Overview for L2 

Teachers. Kwansei Gakuin University, 

The Internet TESL Journal, Vol. III, 

No. 12, http://iteslj.org/ 

Maxwell, J. A. (1996). Qualitative 

Research Design: An Interactive 

Approach. California: Sage 

Publications, Inc. 

Merriam, S. B. (1988). Qualitative 

Research and Case Study Applications 

in Education. San Francisco: Jossey – 

Bass Publishers. 

Nunan, D. (1992). Research Method in 

Language Learning. USA: Cambridge 

University Press. 

Oxford, L. R (1990). Language Learning 

Strategies: What every teacher should 

know. New York: Newbury House. 

Oxford, R. L., Holloway, M. E., & Horton-

Murillo, D. (1992). Language learning 

styles: Research and practical 

considerations for teaching in the 

multicultural tertiary ESL/EFL 

classroom. System, 20(4), 439-456. 

Silverman, D. (2005). Doing Qualitative 

Research: A Practical Handbook (2nd 

ed). London: Sage Publication. 

Spradley, J. P. (1980). Participant 

Observation. New York: Holt, Rinehart 

and Winston. 

Tercanlioglu, L. (2004). Exploring gender 

effect on adult foreign language 

learning strategies. Retrieved on 

January 24, 2013 from 

http://www.iier.org.au/iier14/tercanlio

glu.html 

Van Lier, L. (1988). The Classroom and 

The Language Learner. London: 

Longman. 

 

 

http://www.scielo.cl/scielo.php?pid=S0718-09342001004900007&script=sci_arttext
http://www.scielo.cl/scielo.php?pid=S0718-09342001004900007&script=sci_arttext
http://www.scielo.cl/scielo.php?pid=S0718-09342001004900007&script=sci_arttext
http://www.scielo.cl/scielo.php?pid=S0718-09342001004900007&script=sci_arttext
http://iteslj.org/Aericles/Hismanoglu-Strategies.html
http://iteslj.org/Aericles/Hismanoglu-Strategies.html
http://iteslj.org/
http://www.iier.org.au/iier14/tercanlioglu.html
http://www.iier.org.au/iier14/tercanlioglu.html

